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Aims of the workshop

* To use the ‘Iceberg Model’ to further
understand children who have autism

* To explore strategies that can be used both at
home and at school to provide a consistent
approach to meet children’s needs




What can we do?
Use the iceberg

What behaviours

does the
child exhibit?

Why?




Using the iceberg model
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The Iceberg \

WHAT?

WHY?




The Iceberg
hits

pushes cries spits

throws things bites

WHAT?

WHY?
unaware of social rules

unaware of others’ feelings frustration
sensory sensitivities

difficulty communicating feelings



The Iceberg

Screaming and hitting out when

In Tesco
WHAT?

WHY? unaware of social rules
unaware of others’ feelings frustration
sensory sensitivities — food smells, visual overload,
noise of people etc
lack of understanding of time — how long are we her
difficulty communicating feelings
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What can we do?

Understanding exactly what the
behaviours are and thinking

about why these are happening
helps us decide how to address

the behaviour effectively.
We need to be a detective!




Language top tips
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To promote learning
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Language top tips




Language : Top Tips
Reduce and simplify your language.

Use positive instructions (“hands still” rather
than “no hitting”).

Use your child’s name before giving
Instructions.

Give processing time.

Avoid sarcasm and explain ambiguous and
idiomatic language.

Say what you mean- don’t expect the child to
work out your meaning (e.g. saying ‘It’s very

noisy in here,” may not be interpreted as ‘Be
quiet!’)




Language Strategies

* Be explicit- do not assume that your child will
understand implied meanings from
intonation, sarcasm, body language etc.

* Do not negotiate and reason when your child
is upset or angry. Give simple instructions (e.g
sit down, drink your water) which will help
your child become calm. This is essential
before any ‘debriefing’ is attempted.




Language strategies

| Use
Gl_ve concept of
choices finished’

- Give Say less and

instructions stress

in the right Go slow and
order

show



Activity

* Think about the ‘problems’ that some
children may have with these
Instructions

* Change these instructions to make them
more accessible for children who may
have language and communication
heeds.



OK, let’s go out now. | need

you to find your coat and If you know the
your wellies and then we can answer, write it on
go to the park. Can you your whiteboard but
remember where your don’t let anyone else
wellies are?’ see it/

Before you go outside put
your cup in the sink.

‘Before we move back to
our tables can the red
group fetch their reading
books?’

You can’t go on your
bike until after
you’ve had your tea.

‘Did | ask you to shout out
at me?’

You can play on your
iPad after you have
finished your
homework.



Visuals

* To promote learning /(’\ 7;
* To promote positive behaviour

* To promote independence




Useful visual resources to support
learning

Simplified task lists

Visual timetables (showing changes / surprises!)
Sequencing strips- e.g. for PE, getting changed
Choice boards

‘Help’ cards

Equipment lists

Use of timers

Reward charts



Elklan

Task Plan

Task

Match and write names of shapes

What do | need?
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What do | need to do?
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Task Plan

Task

Maths sheet then reading.

What do | need?

e

Complete

What do | need to do?

maths sheet.

What do | do next?

©

Writing

Reward

Computer

© Liz Elks and Herrietta MclLachlan 2005

@ Liz Blks and Henrietla McLachian 2005

What do | do next? Pack
Read book ‘.Iﬁ’
Read pages 6-10 Reodng
Reward ~ ’ 1>
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Science task plan

© Liz Elks and Henrietta McLachlan

What am | finding out?

o

What | need

What | will do?
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What will happen?

v

What happened?

?

Why did it happen?
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Visual time line

Registration Writing Lunch time

These can use photos, symbols, text



Toileting Sequence

Pull down trousers

Pull down underwear

Sit on toilet

When you have finished
Get toilet paper

Wipe your bum

Pull up underwear

Pull up trousers

Flush toilet
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Wash your hands

&
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Finished




Reward Charts

Make a jigsaw of a reward that they are
working to earn. This could be a place
to go or something they will get.
When they gain all the pieces they
receive the reward.

Eg. a cut up picture of the McDonalds
logo

For this reward chart all of the
parts of a particular activity
need to be gained to be able to
receive the reward.

This is best done with the
actual items too.




Devised by a local Mum, limiters are a brilliant way of providing a visual means to
control and limit the child’s obsessions or compulsions.

Limiters:

- Provide clear, visual information

- Enable the child to see that they will get an opportunity to engage in the “activity”
- Support the child to limit their compulsion

- Provide a visual countdown

- Are easily portable

Lift tokens




Useful visual resources to promote
positive behaviour

* Incident narrative forms
 Moment of choice / consequence charts

* 5 point scale



Behaviour Management

Prompt card for use following an

incident

What happened




(7Y Incident Narrative
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Incident narrative

How did
you/they
feel? )
Main event/problem
O What happened Then what happened
o next?
Who, when, where What happened

first?

The setting ‘y
O :1 \I/II

How did O
you/they
feel?

< T What did happen in the end What could happen







work not finished do your work
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Mr= Smith happy
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Mrs Smith unhappy

laptop tirme

lose golden time






5 point scale

The Incredible

5-Point Scale

Aseisling sludents with aullsm spectrum disorders
in underslanding socfal Tnleractions
and conlrolling thelr emotional responses

l\nrl Dunn Buron and Mitzi Curlis

@@ﬁﬁ@

-.@E.




The child’s perspective

 The 5 point scale can be used to identify the
situations that cause anxiety and which may
trigger challenging behaviour.

| can This might This
handle  make mefeel could

l ] | 1
nervous.

I 3

STRESSORS




How do these situations make you
feel?
Activity
* Using the 5 point scale

This

e me feel could
fortable. Make me
really

nervous.

..




Promote self awareness and self
regulation

My “Help” Scale

* 5 point scale

i [ 1mpessible 4o
5 handle !
] ! Not r-e&dy

Really hard for- me.
X will need lots o¢
help to work on
t+his.

Hard for me.
I can -\-—g—z 4o work
on +hid.

With o- plan I
con do 1S on
my own.

No sweaft —
. CASYy as pile.
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The Incredible 5 Point Scale® by Kari Dunn Buron

5 Point Scale

5 Point Scale

This could make
me really nervous.

This could make
me roally Rervous.

4

This can make
me mad!

EXAMPLES:

-field trip
-change in
Schedule
-speaking in
Front of a group

EXAMPLES:

-Losing a game
-someone
Calling you a
Name

-having a lot of
homewark

Created by Kim Coppola

STRESSORS

This can make
me mad!

STRATEGIES

LOOKS/SOUNDS [ FEELS LIKE... | CAN TRY TO...

This could make

me really nervous.
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SONIC STRESS SCALE

Created by Maria Sevilla 2011




Petal’s Control Scale

#

How does this
feel?

What makes me feel this
way?

How can I tell?

I could lose
control!

When loud talking and
laughing keep going. School
bells and the smell of

Fish.

Too late!! I am
screaming!

Emergency!! Stop
talking. Close eyes. Deep
breaths

This can really
upset me

When the boys all laugh at
one time. When I can’t do
my work. When I make a
mistake.

I start swearing out loud.
I say mean things to other
people. I tear up my
work.

Take a walk out of the
roorm!

This can make me
nervous

When I hear the boys talking
louder. When the chairs or
desks scrape on the floor.
When someone laughs out
loud.

I say shut up real quietly.
I start starring at the
boys.

My brain starts thinking
about the boys too much!

Take card to teacher
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This sometimes
bothers me

The sound of rain on the roof.
When I can’t have my turn
right away. Walking on the
power walk.

My stomach kind of
hurts. I think things
aren’t fair. I start
repeating the TV Guide
schedule.

This never bothers
me.

Doing my work. Reading
teen magazines. Looking at
adds in the paper. Watching
TV.

My brain is relaxed. I am
smiling. My mouth is
relaxed. I am happy.




Visual volume control

[ Voice volume control
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Am I Being Annoying?

close.

A little Annoying

Others want to be friends
: with youl
Friends!

I don't want to be your friend!
SRR .
mmmmmm | 00 Annoying
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e Annoying
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Maybe ' a little loud,

CEFRIERE whining too much, or are too
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e ZONJES o REGULATION

BLUE ZONE

Sad
Sick
Tired
Bored
Moving Slowly

GREEN ZONE

Happy
Calm

Feeling Okay
Focused
Ready to Learn

YELLOW ZONE

Frustrated
Worried
Silly/Wiggly
Excited
Loss of Some Control

RED ZONE

Mad/Angry
Mean
Terrified
Yelling/Hitting
Out of Control



https://hubforce.files.wordpress.com/2015/03/zones-of-regulation.jpg
https://hubforce.files.wordpress.com/2015/03/zones-of-regulation.jpg

Social skills and understanding

Socilal stories

i

4

IPad Apps

\
Social skill groups w

Lego therapy



Social stories
Why do we write Social Stories ?

‘Imagine.........

...... being able to provide a safe and meaningful
context for a person with autism to learn
anything, anytime, anywhere.

That’s Social Stories”  Carol Grey

Carol Grey
Social Stories


http://www.carolgraysocialstories.com/

3 Basic Steps

e A. Gather information

4

* B. Develop the story ﬂ\

i

* C. Share the story



Learning about directions at School

Sometimes, students are given directions at school.

A teacher, or other staff, tell the students what to do.

Directions help students work, learn and play together.
Directions help keep students safe too!

There are two parts to a direction. The first is giving the
direction. The teachers do that. The second is following
the direction. That’s the student’s job.

| am learning about directions at school.



Social Stories

Ny do people take baths and showers?
nat to do when | feel angry?

hat do you do at a funeral?

hen is it OK to be naked?

Remembering to put my hand up?

S ==

Why | should wear a seat-belt.
It’s OK to make mistakes
Getting ready to go to cubs.
My writing is fantastic!



Our Story
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SocAl SToRY

REATOR
A‘ & LIBRARY
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iPad Apps

These are useful apps for
creating:

* social stories

* visuals of visits to new places
Or new experiences

e sequences of routines or a
schedule of what may be
happening

TouchQuds



Social Skills Groups

A positive social experience for
all children

In school I1s essential for their
well-being now and in the
future.



Why do we need social skills and
friendship groups?

® Friendships are important to children, families and
school staff.

® Some children have difficulties that make social
interaction and friendships complex.

® Not all children develop these skills incidentally. They
need to be taught, progress monitored and skills
generalised.

® Difficulties in these areas have an impact on all aspects
of the child’s life.

® Improved social skills and friendships lead to enhanced
opportunities for development, learning and happiness.



Friendship and Social Skills Programmes

Time to Talk
Reception to year 1/2
Teaches skills including:

* eye contact, turn taking, sharing greetings, awareness of feelings,
giving and foIIowmg instructions, Ilstenlng, attention, play skills

Socially Speaking
* Year 2 and above
e 3 units: Let’s communicate, Let’s be friends, Let’s practise.

The Friendship Formula

* 40 sessions

e 4 units: Self awareness, Emotions, Conversations
Friendships.

Alison Schroeder LDA


http://www.google.co.uk/url?q=http://www.amazon.co.uk/Time-Talk-Programme-Interaction-Reception/dp/1855033097&sa=U&ei=Ce8dU5X1OcLPhAeIpYGIDw&ved=0CDQQ9QEwAw&usg=AFQjCNHNDEcaxZaQ895-VlbFezQFh-VI_g
http://www.google.co.uk/url?q=http://www.amazon.co.uk/Time-Talk-Programme-Interaction-Reception/dp/1855033097&sa=U&ei=Ce8dU5X1OcLPhAeIpYGIDw&ved=0CDQQ9QEwAw&usg=AFQjCNHNDEcaxZaQ895-VlbFezQFh-VI_g
http://www.google.co.uk/url?q=http://www.littlesheep-learning.co.uk/socially-speaking-p-13.html&sa=U&ei=c-4dU9qeHYSqhAf7goCwAQ&ved=0CD4Q9QEwBw&usg=AFQjCNEDFr9JSGZMDhZx5PMMED2-wVC7_w
http://www.google.co.uk/url?q=http://www.littlesheep-learning.co.uk/socially-speaking-p-13.html&sa=U&ei=c-4dU9qeHYSqhAf7goCwAQ&ved=0CD4Q9QEwBw&usg=AFQjCNEDFr9JSGZMDhZx5PMMED2-wVC7_w
http://www.google.co.uk/url?q=http://www.bidorbuy.co.za/item/111671497/The_Friendship_Formula_Alison_Schroeder.html&sa=U&ei=lO0dU6_POc-BhQe_tYGQCg&ved=0CEIQ9QEwCg&usg=AFQjCNGdWF-sgolFtM6O-uxj19mPxybvkg
http://www.google.co.uk/url?q=http://www.bidorbuy.co.za/item/111671497/The_Friendship_Formula_Alison_Schroeder.html&sa=U&ei=lO0dU6_POc-BhQe_tYGQCg&ved=0CEIQ9QEwCg&usg=AFQjCNGdWF-sgolFtM6O-uxj19mPxybvkg
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* Talkabout for Teenagers: Developing Social @Af
and Emotional Communication Skills =
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* Talkabout Relationships: Building Self Esteem RElAN"’S

and Relationship Skills




What is Lego therapy?

Lego Therapy

uses Lego in a structured environment in which the
children/young people have clearly defined roles

rules are formulated to dictate appropriate
behavioural conduct

draws on shared interest in Lego to aid acquisition of
social skills, development of perspective taking and
sharing

increases interest in engaging with peers and
building friendships

focus of the group is on the Lego, focus of the group
leader is on social communication and the
collaboration of the participants


http://images.google.com/imgres?q=lego&safe=vss&biw=1024&bih=603&tbm=isch&tbnid=43QuiUHo7ipjPM:&imgrefurl=http://www.marketscape.com/lego-enters-into-agreement-with-marketscape/&docid=B_94FV_mu1KaXM&imgurl=http://www.marketscape.com/wp-content/uploads/2013/05/lego.jpg&w=960&h=540&ei=GgLhUsORJ8il0QXO0oHIBw&zoom=1
http://images.google.com/imgres?q=lego&safe=vss&biw=1024&bih=603&tbm=isch&tbnid=43QuiUHo7ipjPM:&imgrefurl=http://www.marketscape.com/lego-enters-into-agreement-with-marketscape/&docid=B_94FV_mu1KaXM&imgurl=http://www.marketscape.com/wp-content/uploads/2013/05/lego.jpg&w=960&h=540&ei=GgLhUsORJ8il0QXO0oHIBw&zoom=1

Supplier







How can you
help?

Why?

use
timelines

reduce
your
language

use
“finished”




Useful resources and websites

WWW.Nas.org.uk

www.autismeducationtrust.org.uk

www.autismtoolkit.com

www.thegraycenter.org

www.teacch.com



http://www.nas.org.uk/
http://www.autismeducationtrust.org.uk/
http://www.autismtoolkit.com/
http://www.thegraycenter.org/
http://www.teacch.com/

